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M a k i n g a D i ff e r e n c e
By Ivy Phillips, TCTE President
Time is of the essence: when
time runs low, character is of
the essence. Though it is a
difficult task, when a deluge of
responsibilities (which are
sometimes burdensome and
sometimes joyful) crunch our
time, the leadership we display
becomes more important than
ever. Whether we are leaders
in the classroom or leaders
outside of the classroom: we
have no choice but to lead by
example. Deadlines loom over
our heads just as they do for
any professional, but we are in
a unique position because we
have others – young,
impressionable others – who
watch our every move. Our
students act and react to our
positive (or negative)
behavior; our students listen,
observe, and imitate. Often, I
must remind myself that I
must maintain a positive

presence, even when I feel
crunched by responsibilities.
Acute attention to our actions
and reactions brings to mind a
quote I heard once, and I,
unfortunately, cannot
remember the source of the
quote; nevertheless, I try to
remember this question when
I make decisions with and for
my students: Are you trying to
prove a point, or are you trying
to make a difference? Lest we
forget that our crunched time
and mountain of
responsibilities really is not
about proving a point, but it is
about trying to make a
difference for our students, our
teachers, our schools, our
states, and ultimately, our
nation.
Ivy Phillips
TCTE President
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Why We Cannot Teach Writing without Teaching
Grammar
By Rob Wade, Executive Director
Michelangelo is famous for saying of
sculpture that he worked to liberate the forms
imprisoned in the marble from which he sculpted.
Four incomplete figures compellingly demonstrate
the way Michelangelo conceived his art. Collectively
called the “Unfinished Slaves,” most of the incomplete sculptures reside at the Accademia in Florence
and have for centuries been influential to generations of artists who admire Michelangelo’s work for
the unique aesthetic that the figures exemplify. One
half of the figures is nothing but a block of raw
marble; the other half appears completely finished
so that the figures appear to be emerging from the
marble, struggling to be free. One of the unfinished
sculptures in particular is called the “Awakening
Slave,” striking for the analogy that it presents to
some admirers of a soul struggling mightily to outstrip the confines of the flesh.
So what does this “Awakening Slave”
have to do with the teaching of writing? Only everything. But first, what is writing? In the most fundamental sense writing is thinking. And more than that
writing is free thinking, thinking for oneself, questioning, wondering, puzzling, deciding, making meaning for one’s own ends. For if the writer is not thinking, what then is the act that is taking place? If there
is no thinking going on, no questioning, no reasoning, then is not the writer merely adopting some
other perspective than their own? Is the writer not
merely copying, paraphrasing, rather than writing? Is
the writer not a slave to the ideas of others, not
free to determine for themselves what they believe?
Let us start with the assumption that
inside every student is an individual, an individual
struggling to be free, struggling to escape the bonds
of being unable to think and speak independently, In
the extreme example, emerging writers are much
like infants who can only cry, infants who cannot
effectively articulate their needs and wants, much
less any ideas or beliefs they may have. As infants
we cannot make determinations and decisions for
ourselves. As infants we cannot think for ourselves.
The inchoate state of infanthood is where we all
begin, and it is not unlike the kind of sleeping mind
we have until we begin to be able to think for ourselves, to become independent, to become writers
in the most fundamental sense.
This inchoate state is where we begin to
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think for ourselves, to write, to awaken. However,
we are yet too young to think of thinking, to think
about what thinking is. We use words, we repeat
what we hear, and we believe most of what we are
told and at some point in our journey, we are asked

Grammar is a language that
fits itself over all ideas and
all the relations among
ideas—the parts of speech
and the parts of sentence.
Fourteen concepts, a
periodic table of the
elements of thinking.

to write a paper, to express our perceptions and
beliefs. This time is a confusing one. We typically
stare at a blank page, trying to divine what is being
asked of us. If we are lucky, very lucky, we encounter teachers who can give us direction, who can
move us forward, who can show us the way to
freedom, who give us the space to be free and with
it the freedom to think for ourselves, to be free.
It is less than fortunate if we encounter a
teacher who tasks us with a writing assessment
designed to determine the extent to which we have
comprehended what the teacher has taught us,
what the teacher has taught us about, to name a
few examples, with respect to a literary work, a
period of history, or a political issue. Most teachers
do know better than to ask students to regurgitate
what they have heard in class. However, I am not
sure that most teachers often go to great lengths to
ensure that they do not unwittingly coax students
toward particular perspectives that they regard as
stronger than others. In my experience, many
teachers do unwittingly betray their own interpretations of subjects—usually by failing to provide or
pay adequate justice to alternatives, usually by failing
to adequately provoke students to thinking for
themselves.

is really not an answer; it is more aptly described as
a simple metaphysics of writing, or what is the
same, a description of the tools of thought. This
metaphysic is not a catalog of higher order thinking
skills. It is not a list of questions designed to promote critical thinking. There is a wide variety of
such approaches, approaches that include the formulation of enthymemes, of tropes, of all the tools
of rhetoric, of the elements of style… These and
many other such approaches are defensibly valuable
and not to be dismissed. But what is it that we
write with, what is it that we think with? What are
the elements of thought at the most basic level?
What is a metaphysics of thinking?
The Eighteenth Century philosopher
David Hume suggested that the sum of all the contents of our mind could be boiled down to two
things: ideas and the relationships among ideas. We
have, for example, the idea of a coffee and the idea
of being alert. We can then say that the idea of
coffee stands in this relation to the idea of being
alert: coffee has the effect of increasing the degree to
which we are alert. In this example several possible
kinds of relations can be quickly identified, that of
cause and effect, that of degree, and that of something increasing in magnitude. It turns out that there
are twelve possible kinds of relations (deduced by
Immanuel Kant in The Critique of Pure Reason, 1781).
Kant called the sum of these relations the “Table of
the Categories.” The twelve possible relations are
first quantity (unity, plurality, totality), second quality
(reality, negation, limitation), third relation
(substance and accident, cause and effect, reciprocity between agent and reagent), and fourth modality
(possibility, existence, necessity). Twelve relations.
Twelve relations that capture all the possible relations among ideas.

Of course, such a metaphysics of thinking
is far too abstract for the average student—but
there is a way to introduce these concepts in ordinary language, language with which most students
are already familiar. That language is the language of
grammar. And it is simple. There are eight parts of
speech and six parts of sentence, fourteen elements
in sum. Together these may be said to compose a
So if what we want to do is to teach
periodic table of grammar, fourteen simple elements
students to think for themselves, how is this accom- with which all ideas and relations among ideas may
plished? How do we teach writing? I want to probe described and explained. Nouns and pronouns—
vide a non-traditional response to that question. It
or phrases and clauses serving as nouns and pro-
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nouns—these basic elements compose the ideas of

we see all of the parts of speech, parts of sentence,

night after night for an extended period of time—as

our metaphysics of thinking. The remaining parts of

phrases, and clauses working together, then we see

well as discussed day after day for an extended peri-

speech--most clearly identifiable in prepositions,

how these things relate—and relatedly we practice

od of time. Students write their blurbs on the night

adjectives, and adverbs—compose the relations
among our ideas. These additional elements describe the relations that may exist between nouns
and pronouns, (subjects and objects if we are describing the parts of sentence). Prepositions describe the relations among things (ideas) in time and
space, for example. Adjectives tell us which one,
what kind, how many, how much. Adverbs tell us how,
when, where, why, under what conditions, and to what
extent.

deducing what we do not know from what we
know.

So that is our metaphysics of thinking. In
ordinary language, that metaphysics is simply grammar. Grammar is a language that fits itself over all
ideas and all the relations among ideas—the parts of
speech and the parts of sentence. Fourteen concepts, a periodic table of the elements of thinking.
But how do we teach students ideas and
the relationships among ideas? The technique that I
use is to give students starter kits of ideas, especially lots of contrary and conflicting ideas, and then to
render this starter kit as puzzling and problematic
as I can, attempting to provoke students to choose
their own ideas. In literature, this provocation might
be incited by studying novels, novels that relate to
each other in some way—as with novels in a litera-

before a chapter is to be discussed, they place them
in a box at the beginning of class, and then the
teacher randomly selects several to read in order to
So we are studying relations among ideas
generate class discussion. Students are encouraged
when we practice breaking sentences down to
to take risks—and they are encouraged that there
these four levels of description and [a recommendis no right answer, that their perceptions are as
ed daily practice]. The effect is much like that of the
valid as any other perceptions so long as their views
training a doctor receives in learning to read X-rays.
are supported by evidence from the text. What
When the patient looks, mostly what they see is
happens, quite remarkably over time, is that students begin to make sense of the parts of a text and
how the parts fit together. This practice is different
In short, the study of
from simply writing a paper because the students

grammar discloses the ideas
and the relationships
among the ideas in a piece
of writing (of thinking). It is
for this reason that we feel
strongly that writing cannot
be taught without teaching
grammar. Grammar shows
us ideas and the relations
among ideas. These are the
elements of thinking.

write these blurbs nightly over an extended period
of time and each day students get to hear what
their peers are thinking. Thus, each day that the
novel is discussed, the students are exposed to
varying strategies and differing points of view. The
effect is contagious and students begin competing to
revise and refine their arguments as the class progresses chapter by chapter through the text being
studied. Ultimately what happens is that students
begin to make strides toward developing their own
voice—and in a metaphysical sense, developing
one’s own voice can be construed as developing the
ability to draw relations among ideas, not just the

relations among the ideas of a particular text but
also how the ideas of that text relate to ideas of
their own, to their concept of self and how they
something like a skeleton suffused with a confusion
different approaches to different novels. And if the
relate to the world. The blurbs essentially accomof shapes and shadows. The doctor with his traininitial reception that students have to the novel is
plish on a paragraph level what the four level analing, however, sees a quite different picture, and if
turned upside down and made confusing—that is
yses of grammar accomplish on a sentence level.
the patient’s luck holds, the doctor comes to see
success. In short, ideas are not to be given, they are
Students rapidly develop an ability to discern ideas
what may be broken and what may be done to fix it.
to be provoked. The subject matter of thought
and the relations among ideas. And sometimes, you
The analogy to writing is this: if we can see what is
must be made problematic for this provocation of
can see it right before your eyes. Before your eyes
broken, then we can generally take steps to fix it.
ideas to succeed.
they reach escape velocity with their ability to write
That is, when students begin to learn to recognize
and think, faces aflame with the sudden passion of
How then do we teach the relations
the difference between healthy sentences and senan awakening. They emerge from the blocks of
among ideas? How does this translate into writing? tences that are not functioning well, then they have
inarticulate marble in which they have been enThere are surely many ways. I myself have two
accomplished half the battle of fixing those sentencslaved, enslaved to merely reiterate what they have
staple techniques for demonstrating the relations
es. They have begun to learn about the proper
been taught to say, and they taste the freedom of
among ideas. The first technique is the daily practice relation and function of the components of gramthinking for themselves, a freedom that develops
of taking select sentences from the literature we
mar; they have begun to learn about ideas and the
only more as they are better able to identify and
are studying and breaking those sentences down on relations among ideas; moreover, they have begun
articulate ideas and the relations among ideas.
four, related levels, one level listed write above the to learn whether the relations among ideas have
other so that the pieces fit together something like been clearly or poorly expressed, and they have
In short, the study of grammar discloses
a crossword puzzle: These four “stacked” levels are thus to a degree learned how to diagnose their own the ideas and the relationships among the ideas in a
(1) parts of speech, (2) the parts of sentence, (3)
writing and fix it where it is broken. The analogy
piece of writing (of thinking). It is for this reason
phrases, and (4) clauses. The value of this practice is between writing students learning grammar and
that we feel strongly that writing cannot be taught
to teach students how all of these parts (ideas)
medical students learning how to read an X-ray
without teaching grammar. Grammar shows us
relate to each other. Subjects and objects must be
explains why author Michael Clay Thompson titles
ideas and the relations among ideas. These are the
nouns or pronouns—or phrases and clauses serving his grammar book The Magic Lens.
elements of thinking.
as nouns and pronouns, and so on. Phrases or clausThe second staple technique is that of
Dwight Robert Wade
es serving as adverbs will answer the questions of
“blurbs.” Blurbs are short, informal, critical reflechow, when, where, why, under what conditions, and
Executive Director, Tennessee Council of Teachers
tions, for example, on chapters in a novel, reflecto what extent, and so on. The point is that when
of English
tions which to be effective must be written and
ture course. Furthermore, I present different approaches to the same novel, as well as presenting
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VAWTER WINS NEWBERY HONOR
Paperboy by Vince Vawter, was named as a 2014 Newbery Honor
book. Congratulations Vince, Tennessee native and 2013 TCTE keynote
luncheon speaker, on a wonderful debut novel! For more information about
Paperboy, please visit the author’s website at http://www.vincevawter.com/ .

And the Award
Goes To...
TCTE honors its members each year with two awards: The Don Jenkins
Award for Excellence in the Teaching of English Language Arts and the
Adrian McClaren Scholarship Award. Both awards are presented
annually to recipients at the professional development institute in
September.

The Adrian McClaren Scholarship grants $500 to be used for
TCTE or NCTE convention expenses or tuition for advanced
college credit. Interested teachers may self-apply. The Don
Jenkins Award for Excellence in the Teaching of English Language
Arts requires a nomination by a colleague as well as 10 years
teaching experience, five of which must have been in Tennessee
schools. Applications and nominations are due each year by
March 1 for The Don Jenskins Award and June 1 for The Adrian
McClaren Scholarship.
For more information about and applications for both awards,
please visit the TCTE Awards page on the website. The link is
http://tncouncilofteachersofenglish.webs.com/annual-awards.
Melissa Comer, the 2012-2013 TCTE President, presents Amy Lawrence
(left) with the 2013 Don Jenkins Award.
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LAST CHANCE!
Join NCTE to Recognize Excellence in Student Writing
The Promising Young Writers Program and the Achievement Awards in
Writing reflect NCTE’s commitment to early and continuing work in the
development of student writing across the grade levels.
For the last 56 years, the Achievement Awards in
Writing have encouraged high school students in their
writing and publicly recognized some of the best
student writers in the nation. AAW is open to 11th grade
students who are nominated by their teachers.
Students submit an example of their best writing as
well as a themed piece based on the year’s prompt.
This year’s writing prompt is a quote from Robert Kennedy’s 1966 speech
to the youth of South Africa during apartheid: “Few will have the
greatness to bend history itself; but each of us can work to change a small
portion of events, and in the total of all those acts will be written the
history of this generation.”
Submissions to AAW are accepted NOW through February 13, 2014. More
information is available at http://www.ncte.org/awards/student/aa.
After a tremendous response to AAW, NCTE launched the Promising
Young Writers program in 1985. PYW encourages 8th grade students who
are already showing a gift for writing. With a similar structure to AAW,
PYW participants submit an example of their best writing and a response
focused on the yearly theme. PYW’s theme for 2013-2014 is “The Best
Thing I Ever Read Growing Up.”
Submissions to PYW are accepted from November 30, 2013 through
February 13, 2014. More information is available at http://www.ncte.org/
awards/student/pyw.
Last year, PYW received 211 entries and recognized 51
outstanding 8th grade writers from across the
country. Congratulations to Tennessee’s winner –
Xiya Wu from White Station Middle in Memphis!
Please join NCTE in the effort to recognize and
reward excellence in writing. Nominate your best writers for these two
programs! Entry into these programs is completely free and 100% online.
Contact Kathy Dooley-Smith, NCTE Award Coordinator, at kated@comcast.net with any questions.
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Musings

Bobby Cain—An Unlikely Hero: A Short Biography
By
Melissa Comer

The stats are straight forward. Bobby Cain,
age 16, a transferring senior from Austin High

Unfortunately, Bobby could not say the same
about the following days. Two strangers ar-

his wife Margo in Nashville. He has one
daughter, Yvette Yolanda, who is a Nashville

School, enrolled at Clinton High School for fall rived in Clinton, John Casper and Asa Carter,
semester, beginning August 27th. Bobby, a
and the relative peaceful beginning of school

attorney. Interestingly, they first learned the
details of his achievement in the Civil Rights

native of Clinton, Tennessee, lived in the vicin- integration at Clinton High School
ity of Foley Hill, a short walk to Clinton High ceased. Carter, a white supremacist, spoke

Movement from others.

School. What the stats don't reveal is the
story behind his transferring.

against desegregation in speeches he gave
around the town center. He stayed one
“Bobby Cain—An Unlikely Hero: A Short
weekend and left. Bobby and the others were Biography” is a brief introduction to the story
Bobby was happy at Austin. He played several not as lucky with John Casper. He knocked
of the Clinton Twelve (the first African Amerisports, had a lot of friends, and would gradu- on doors throughout the city, organized
can students to integrate an all-white school in
ate soon with others who shared his ethnicity. He had struggled his whole life with the

White Citizens Councils, and incited fear and
hatred. Casper recruited students within the

the South in August 27, 1956). Bobby graduated from Clinton High School in the spring of

Jim Crow laws and had, for better or worse,
came to accept the separate but equal policy
in place in the segregated South he called

building to make life miserable for Bobby and
the others. It worked. Bobby was pushed
while walking through the halls; he dealt with

1957.

home. His parents, however, felt strongly that hecklers who lined Foley Hill as he walked
the laws were morally wrong. They wanted
down; he was called coon, goon, and nig-

For more about the Clinton Twelve please
visit the Green McAdoo Cultural Center website at http://www.greenmcadoo.org/
index.html. A podcast of “Bobby Cain—An
Unlikely Hero” is available at http://
mcomer.podomatic.com/entry/2012-1113T10_03_02-08_00 .

equality without separation for Bobby and his
siblings. The issue of school segregation was

ger. Staring ahead, praying for safety, Bobby
hoped the year would pass quickly. When he

bigger than just him, Bobby learned.

wanted to quit, his mother stressed that
“Bobby,” you’ll never feel right with yourself if
Melissa Comer, TCTE’s Immediate Past-President
you don’t go back.”
and Visions & Revisions co-editor, is an Associate
Professor of Literacy in the College of Education,
The monumental event of Bobby's high school Department of Curriculum and Instruction at Tengraduation was bitter-sweet. He survived the nessee Tech University.
year and became the first black student to

His parents, along with other families in Clinton, filed a lawsuit which petitioned the court
to end segregation. With the landmark ruling
of Brown vs. the Board of Education, Judge
Robert Taylor in Knoxville had no choice but

to rule in favor of the Clinton parents. With graduate from a desegregated high school in
deliberate speed, schools in Anderson County the South. While he earned a place in history
were told to prepare for desegregation, effec- with that distinction, there was no mass celetive for the 1956 school year.

bration, no embraces from classmates, no high
-fives exchanged. Instead, Bobby was ushered

Bobby met with 11 other students that fateful
day to walk down Foley Hill to Clinton High

out the back door. Principal Brittain feared
that Bobby may encounter retaliation if he

School. The happiness he had felt with the
start of most other school years was miss-

faced the crowd. He was probably right.

ing. In its place was nervousness that bordered on fear. Bobby began the walk without
any fanfare. He was greeted by Principal D.J.

After graduation Bobby enrolled in Tennessee
State University where he earned a Bachelor's
degree in social work. He was then hired at

Brittain and escorted to a special assembly. The principal assured Bobby and friends

Oak Ridge National Laboratory and later
drafted into the Army. He would then serve

that he and the school would do what was
necessary to make the transition an easy

in the reserves and retire after 21 years of
service at the rank of Captain. Bobby also

To share your
musings in poetry or
prose, please email
Melissa Comer at
mcomer@tntech.edu
or Kristen Trent at
kpennycuff@tntech.edu

one. Bobby felt better and the day progressed worked as a supervisor with the Tennessee
fairly smoothly.
Department of Human Services in Nashville. Post retirement, Bobby lives today with
Visions and Revisions

6

Winter 2014

Musings

Student Selections

The Timeline of the Sun
When the sun rises at dawn,

an ocean of pink and orange,
We drift off into those wonderful dreams.

We leave our dreams for sight.
When the sun

But some stay up past the sunset,
Just to see the stars before a

is barely touching

night of dreams.
By: Katy Gilmore

the edges of the clouds,

Hutchison School

We are preparing our tasks for the day.
When the sun

The End

is glowing radiantly
and the moon is still

I look out from the safe spot;

a small crescent,

I was flooded with old memories

We are busying ourselves

Of the warmth it provided and the life it gave.

in mountains of papers

I laughed and sang in the humid breeze,

or physical challenges.

I open my eyes to the reality,

When the sun
is fading behind

The sadness,

sheets of clouds,

The memories,

We are becoming weary

The years of history,

and ready to go back

All about to burn.

to dreaming.

I watched the sun rise from the safe spot.

When there is a light rain
coming from the sky

Then the bright ball of flames hit the horizon,

and the sun is hidden,

I placed the safety glasses on my face,

We are stuffing ourselves

The sun grew brighter,

on sweets, greens, and livestock.

Became more brilliant,

When the sun’s rays are peeking

Rose higher,

through the clouds,

Got bigger,

Our eyelids are drooping
but our imagination

Like a brightly colored dream,

is also opening.

The earth was engulfed in a burning ball of gas,

When a stream of colors is

All was lost,

painted over the sun,

Yet I survive watching from above,

We know we will soon

The end and beginning the sun has brought.

be dreaming again.
When the sun is golden and at its fullest,

By: Elizabeth Austin

We are jumping for joy

Hutchison School

that our dreams will come back soon.
When the sun is sinking into
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Musings
“When you make maple syrup, real ma-

Believing in Maple Syrup
By
Kristen Pennycuff Trent
granddaddy quickly reminds me. “When you to pour the pale liquid through a sieve and

ple syrup, from scratch, you have to have

make maple syrup, real maple syrup, from

into the hungry pots. Feeling the role, the

faith.” That’s what my granddaddy tells my

scratch, you have to have faith.”

stove roars to life and the liquid simmers all

five year old self as we tromp through fallen
leaves in mountain air so pure that it makes
me breathless. We’re carrying the chutes
he made last night in front of the fireplace in
the old chair that is still his favorite. I
watched the flames make patterns on his
cheekbones as he held court at the Liar’s
Table. I drifted off to sounds of laughter
and the swall, swall, swall sound of his knife
against the smooth wood. Now small galvanized buckets clang together as I try to carry two in each hand and match his footsteps. He slows for me, and we walk together, crunching in silence. Then, he stops.
Taking the wooden mallet from his belt, my
granddaddy taps the chute into the tree.

When we return to the woods of the
High Field weeks later, my anticipation
bounces me ahead as his slow steps lug the

the end of what reminds me of Pinocchio’s
nose. “Look, little one,” whispers my
granddaddy. A thick droplet of cloudy sap
makes its way into the chute, a droplet of
hazy hope. It looks nothing like the amber
flow of sticky syrup that my pancakes swim
in, and sensing my disappointment, my

last thing I inhale before dreaming.
The sun rises, and so do I. Bounding

large bucket to collect our treasure. As my down the log plank stairs, my granddaddy
granddaddy lifts the bucket off the chute, a

sips his coffee and my grandmother flips

lazy droplet of sap plops onto the forest

stacks of pancakes onto her Blue Willow

floor with such a slow swump that I see

plates. She serves me two, and I ask for

most of its journey. I turn my head in time

only one. They exchange looks, and he

to see the pale fawn colored syrup swill into leans over to say, “When you make maple
the bucket, and I catch a glimpse of a long

syrup, real maple syrup, from scratch, you

dead bug bound to a pine needle. My heart

have to have faith”. The amber liquid flows

cries, and my stomach lurches. “We can’t

over slabs of butter and runs in little

eat THAT on pancakes!” My granddaddy

streams down the sides of my breakfast. I

smiles with enduring eyes and says, “When

swallow hard and will myself not to think of

you make maple syrup, real maple syrup,

bugs or pine needles or liquids that go

from scratch, you have to have faith.”

swump. Cutting the tiniest bite possible, I

Thtonk, thtonk, thtonk. He lifts me into the
air, and I hang a bucket from the notch at

day and most of the night. Stickiness is the

My grandmother’s flaming hair stands
out against the dark logs of the cabin. It is
the first thing I see as the farm truck eases
down the gullied rock road. The warmness
from her hug makes me feel cozy even further in my soul than the steaming hot cocoa
that she hands us. Every pan in her kitchen
is on the stove, and her grandmother’s ket-

close my eyes and pop it in… Delicious!
Even better than Aunt Jemima. “Well, little
one. What do you think?” he asks smiling. I
grin, “When you make maple syrup, real
maple syrup, from scratch, you have to have
faith.” And then I ask for more.
Kristen Pennycuff Trent, Visions & Revisions co-editor, is
an Associate Professor of Literacy in the College of Education, Department of Curriculum and Instruction at
Tennessee Tech University.

tle is on the hearth. I watch as they struggle
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Call for Proposals
TCTE Professional Development Institute
September 26-27, 2014—Memphis, TN
Many teachers are striving to incorporate a balanced approach to both reading and writing,
especially in meeting the varied demands placed on them by the Common Core Standards.
The Tennessee Council of Teachers of English hopes to help teachers examine and improve
their pedagogy through the exploration of multiple approaches to harmonizing literacy within our classrooms and our schools. By discovering strategic approaches to reading and writing
instruction, education professionals will have the opportunity to gather new knowledge on
best practices, evaluate their current practices, and discuss with and learn from other classProposal Details
TCTE is seeking proposals that are informative and relevant to today’s teachers/educators,
that provide opportunities for learner engagement and that stimulate discussion and reflection. Presentations should address one or more of the four aspects of professional
knowledge: learners and learning, learning environment, curriculum and instructional strategies, or assessment. While we welcome presentation proposals from all aspects concerning
the teaching of English, we are particularly interested in those that fit into one or more of the
strands identified on page two. Please note: All presenters must register for the conference.
Guidelines for Submitting a Proposal
All proposals will be submitted electronically (link on page 2). Notifications of acceptance
will be sent by mid-May 2014. If submitting a group proposal, the person submitting the
proposal is expected to communicate all related conference information to the co-presenter
(s). Proposals will be reviewed by members of the conference planning committee and external reviewers using the following criteria:


Observance of proposal submission guidelines



Applicability to the conference theme and strands



Potential for engaging participants

Visions and Revisions
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Proposal Types
Presentation (traditional) Individuals or groups focus on a single topic, typically including a
talk or media presentation. These are 45-minute presentations. Presenters are encouraged
to engage the audience in activities and/or interactive discussion.
Panel Presentation Individuals or small groups focus on 3 distinct but thematically linked
presentation proposals of 15-minutes each, including a time for question and answer.
Poster Presentation Individuals or groups prepare interactive poster presentations in which
they discuss their work with conference participants. This is a great way to display student
work and student or teacher research. Poster presentations may be showcased via technology or through traditional poster displays.
Round-table Discussion Individuals or groups lead round-table discussions in which presenter(s) start the discussion by sharing information about a question/topic/lesson they
wish to explore and then open discussion for input Audience Levels
Strands

Elementary Grades

1. Assessment

Middle Grades

2. Common Core Implementation

Secondary Grades

3. Engaging Reluctant/Struggling Reader

College/University

4. ESL

Administrators

5. Implementing Common Core E/LA

General

Standards for Content Area Teachers

Proposals due March 17.

6. Information Literacy
7. Reading

Proposal submission link

8. Technology Integration

https://docs.google.com/forms/
d/1obsx9x-tY5Hi_1GpYvulff_-

and exchange of ideas. Examples and interactive

4Yy1ryK-0qq6C5hIwxk/viewform
If the link is inoperable, please copy and paste it into your browser or

TCTE is an affiliate of the National Council of Teachers of English.

contact Ivy Phillips at tcteinfo@gmail.com.

The Professional Development Institute is held annually at different locations in the state of Tennessee.
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Integrating Across the Curriculum: Mathematics and Literature
Connection by Queen Ogbomo
As I have learned over the years, using children’s literature to teach

Is a Blue whale the Biggest Thing There is? - Robert E. Wells

mathematical concepts enables children to increase language and mathematical skills

Alexander, Who Used to be Rich Last Sunday- Judith Viorst

simultaneously. Mathematics continues to be an intimidating and frustrating subject for
Two of Everything- Lily Toy Hong

many students in elementary school because of the traditional emphasis on rote
memorization of the different algorithms, rather than their applications in problem solving

The Doorbell Rang- Pat Hutchins

situations. With the introduction of the Common Core State Standards (CCSS) in both

Grandfather Tang’s Story - Ann Tompert and Andrew Parker

English language arts (ELA) and math emphasis is now being placed on a literacy-based
The use of children’s literature has the power to serve as a vehicle for increasing

approach to other content areas. Incorporating literacy in mathematics, stirs up students’
imagination as they construct understanding of mathematical concepts through discourse

creativity and ultimately students’ interest in mathematics while helping them become

and solving of real world problems, which forms a natural tie with the English Language

problem solvers, a skill I hope to instill in my pre-service teachers as they prepare to be

Arts CCSS.

future elementary teachers. More importantly, using children’s literature in a mathematics
classroom helps teachers integrate curriculum and shows children the connections
As I start another semester of introducing my pre-service teachers to the

between mathematics and English language arts. As an added bonus, the integration drives

idea of using children’s literature in my mathematics methods class, I remember my first

home the overarching goals of CCSS which is to connect learning for students, thus

experience using children’s literature in my then third grade classroom in Champaign,

increasing students’ learning.

Illinois. Although, using children’s literature in a mathematical classroom is not a new
References

concept, it is one that resonated with me as a teacher. I decided to explore the idea for
my final Master’s Presentation in 2002. In my quest to find a more engaging way to teach

Common Core State Standards Initiative (CCSSI) 2010. Common Core State

mathematics to my students, I decided to test the success, or lack thereof, of integrating

Standards for Mathematics. Washington, DC: National Governors Association

children’s literature in math with my third graders. And so for four weeks I introduced

Center for Best Practices and the Council of Chief state school officers.
www.corestandards.org/assests/CCSSI_Math%20Standards.pdf.

different mathematical concepts with a children’s literature piece related to what I was

Hunsader, P. (Apr., 2004). Mathematics trade books: Establishing their value and

teaching. I started with the The Hershey’s Milk Chocolate Multiplication Book (2002) by Jerry

assessing their quality. The Reading Teacher. 57 (7) 618-629.

Pollatta. My students loved the integration of the book into our mathematics class so

Moyer, P. (Nov., 2000). Communicating mathematically: Children's literature as a

much that I ended up buying all the other Hersey chocolate books.

natural connection. The Reading Teacher, 54(3), 246-255.
Children’s literature cited

After four weeks, I was convinced that children’s literature made a huge

Giganti, P. Jr. (1992). Each orange had 8 slices. New York: Greenwillow

difference in the way my students learned mathematics. As an additional benefit, they

Hong, L.T. (1993). Two of everything. Morton Grove, IL: Albert Whitman

also increased their joy for reading. This was evident in the way students fought over

Hutchins, P. (1989). The doorbell rang. New York: HarperTrophy.

who would read the book first after I put it down. They loved the activities we did as I

Pollatta, J. (2002). The Hershey’s milk chocolate multiplication book. Scholastic: Canada.

read the books before introducing any mathematics concepts. It was apparent that they
understood the concepts better when I read a literature selection that described the

Queen Ogbomo earned her doctorate in 2010 in Curriculum and Instruction with emphasis in

concepts first. As Patricia Moyer (2000) noted, “Children’s literature provides a context

elementary education from Indiana State University. As an Assistant Professor in the department

through which mathematical concepts, patterns, problem-solving and real world contents

of Curriculum & Instruction at Tennessee Tech University, she teaches undergraduate

may be explored” (p.246). As a third grade teacher, children’s literature provided me

Mathematics, Science Methods and Professional Seminar classes.

with an effective way to teach mathematical concepts as well as build students’ oral
language skills, thereby increasing their ability to engage in conversations about real-

As a third grade teacher, children’s literature provided
me with an effective way to teach mathematical concepts
as well as build students’ oral language skills, thereby
increasing their ability to engage in conversations about
real- world problems.

world problems.
Some of the literature I have used over the years that helped
students make sense of mathematics happening in their natural world include:
Each Orange Had 8 Slices -Paul Giganti Jr.
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Call For Papers for Tennessee English Journal
Tennessee English Journal is seeking articles for the 2014 print editions.
We accept articles that are of interest to teachers of English and language arts at all levels, including research reports, descriptions of teaching practice, lesson plans, book reviews, interviews with authors, educators and political figures or opinion leaders and editorials, as well as
creative works by our members. Articles should be no more than 3000
words and should be in MLA format.
Deadline for submissions is 31 November2014. Please submit electronically via e-mail as a Microsoft Word document or rich text format (.rtf)
file. If you cannot submit articles on-line, we will accept manuscripts,
provided you include an electronic copy saved on a CD. Please email
editor Susan North at susan-north@utc.edu.

TEJ Online: Publishing Student Writing Online
Tennessee has some great student writers and artists. We know this because we’ve seen the results of their work in a variety of places. The Tennessee English
Journal would like to encourage student writing and artwork and to that end, we’re announcing that TEJ-Online will begin publishing student work on-line
shortly. We invite you to submit your students’ creative work, including poems, short stories, essays, artwork and photography. Entries will be submitted to
reviewers, and those approved will be published on-line at the Tennessee English Journal website.
For more information or to submit your students’ work, please contact Susan North, Editor, at susan-north@utc.edu. Please feel free to share this with your
colleagues, even those who are not yet members of Tennessee Council of Teachers of English. Rules for submission are below.
RULES



Any teacher member of the Tennessee Council of Teachers of English may submit his or her students’ writ-

ing or artwork for consideration.



Work should be submitted electronically in .pdf, .jpg, or .gif format.



Submissions accepted any time throughout the school year, and will be submitted to a review panel as soon

as they are received.



Submissions chosen for publication will remain on the website for one year.



Author retains all rights to publication and may submit material elsewhere.

The TEJ website is currently undergoing construction but will be open soon at http://www.utc.edu/Academic/
TennesseeEnglishJournal/ . We look forward to hearing from you and to seeing the exciting work your students
are doing.

Showcase Your Students’ Work
Submit your best samples of student writing, art, or assignments
for the Student Showcase in Visions and Revisions.
Contact Melissa Comer at mcomer@tntech.edu or Kristen Trent at kpennycuff@tntech.edu.
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Tech-savvy Strategies for the Classroom Teacher
By Jeremy Wendt and Stephanie Wendt
Technology integration can be intimidating at times, but according to Mark
Twain, “To succeed in life, you need two things: ignorance and confidence.”
With technology, the best approach is the science teacher’s (regardless of
what discipline you teach) constructivist approach: Bring prior knowledge
and push buttons until you figure it out (or break it). Students embrace new
technologies with little or no fear and explore until they are satisfied with
their comprehension. If you’re struggling or curious about new technologies,
sit down with your students and work through it together. You may find
they have tons of knowledge to offer! Here are some of our favorites to get
you started:

sionally to communicate instantly with students and parents. Some other
helpful hashtags to search are: #edtech (for Education Technology);
#mlearning (for Mobile Learning); #edapp (for Education Apps). For example, a search for #infolit brought up a tweet that suggested analyzing news
articles on the same topic from three different sources to address Informational Text standards.

Definitely beautiful. Definitely beautiful. Are there other words that you
have difficulty spelling? Miss Spell’s Class (free) is a great way to polish or
build spelling abilities (for young and old). The app incorporates the most
commonly misspelled words from Dictionary.com. The students learn as
they work individually through levels with over 10,000 words and definitions. Speed and accuracy are necessary to be the teacher’s pet in this digital
classroom. This is a must-have app for family Scrabble night!

that are all embedded within the app. The teacher manages the flow of information throughout the “presentation” which can include multimedia, drawing, surveys and much more. This is the type of app that textbook publishers
will see and recreate to enhance their product. Until that day, it is the best
tool for working with a class full of mobile devices.

Apps and Info for the Teacher

Dr. Jeremy Wendt is the Curriculum & Instruction Department Chair and an Associate Professor of Instructional Technology. His professional expertise with technology integration spans across the nation through his coursework, grant writing,
professional development, and conference presentations.

The Common Core (CC) and Next Generation Science Standards
(NGSS) apps (Free) put new standards at the fingertips of any mobile
user. The integration of these standards has required restructuring of the
curriculum to more thoroughly integrate science and social studies through
the lens, in part, of English language arts standards. These digital references
Apps for Engaging Students and Refining Skills
Scribblenauts Remix ($.99) is a best-selling video game that has expanded can save you time and paper.
into a very popular app. With several million downloads from the app store, With the CC and NGSS changes, teachers have to get creative to keep writstudents may not realize there are several learning elements hidden
ing fun! There are apps that generate prompts and help grab students’ attenthroughout. This type of app offers differentiated instruction for students of tion. Write About This Free has hundreds of categories, photos, and
all ages. Our boys, ages eight and 13, have spent hours spelling and expand- random prompts to use in the classroom. The free version gives you enough
ing their vocabulary in order to excel at this game. The underlying concept
content to decide if you want to purchase the full version. Text and voice
of creativity is reinforced by spelling, troubleshooting, and problem-solving.
prompts are also built into the app, adding an extra layer of engagement for
The player’s imagination can run wild throughout the various levels. Create the students. The paid version of Write About This is $3.99; it is very thoranything (within reason) on the screen by typing the words. Have a raging
ough and would be invaluable to the classroom teacher.
river to cross? Type suspension bridge and it appears. The player is challenged to solve riddles in order to advance through the levels. As the iTunes NearPod (Free/Paid) is one of the best concepts for classroom device integration on the market. If you have the ability to work with students using
description states: “Bring to life a colossal, winged car or a shy, frostiPads, iPhones, or mobile devices, this amazing app allows you to push conbreathing robotic hippopotamus!”
tent to students from your iPad, while using quizzes, videos, and websites

Jeremy Wendt @jeremywendt
Great app worth sharing: TechChef4u http://goo.gl/4mOEF
This app does a great job narrowing down the right Ed App for you! #iPadEd
What does all that gibberish mean? It’s a tweet, and there is a small learning
curve, but as long as you have less than 140 characters, you can share with
the world! Twitter.com and the Twitter mobile app are easy to navigate
once you understand the basics. Each registered user has a personal
username that you can search for (@jeremywendt or @stephaniewendt1
for example; TCTE is @TCTEnglish). Since you are limited to 140 characters, most users share info as briefly as possible, and many use URL shorteners such as Google’s “goo.gl” to make long web addresses fit. If you have
not yet taken advantage of the tremendous power of Twitter, then you are
missing out! With over 230 million users and 340 million tweets per day
going through the servers, there are useful bits of instant information for
everyone; you just have to narrow it down. One key to finding info on Twitter is the concept known as a hashtag (#). Topics on Twitter are grouped
and identified with a hashtag that precedes a word or phrase. For example, if
you are interested in reading the latest updates and ideas about iPads in
education, simply search #ipadEd. Anyone can search the site, but to follow
or be followed you must create an account. If there is a person or organization that has several tweets that interest you, you can choose to follow
them from your account. Teachers and school systems use Twitter profes-
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Dr. Stephanie Wendt is an Assistant Professor and teaches graduate and undergraduate methods courses for elementary education majors. She has worked extensively with math and science integration for the past 13 years in public schools
and higher education. Her background includes grant writing, curriculum development, and STEM related initiatives.
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SHARE YOUR TECHNOLOGY
TIPS
Got an app for that? A web 2.0 tool that your students
think is cool? Email the editors of Visions and Revisions
today!

Winter 2014

2014 NCTE Annual
Convention
"Story As the Landscape
of Knowing"

Tennessee Council of
Teachers of English
President: Ivy Phillips
tcteinfo@gmail.com
Executive Director: Rob Wade
dwight.robert.wade3@gmail.com

Join Us!
TCTE exists to support the teaching of writing,
reading, and literacy across the state and to
provide a professional network for the support
of educators.
Why join TCTE?
~An exciting state annual conference
~Awards and scholarship opportunities for early

November 20-23, 2014 | Gaylord National Resort
Make plans to attend the 2014 NCTE Annual Convention at
the Gaylord National Resort! The beautiful resort hotel is just
outside Washington, DC, and will be a terrific location for four days
of professional rejuvenation!
Mark your calendar and register in April at http://www.ncte.org/
annual/registration.

—————————————————————————————
Don’t forget to check out these other exciting events as well:



"Open | Source(s), Access, Futures," CCCC Annual
Convention, March 19–22, 2014, Indianapolis, Indiana



“Making Meaning: Teaching and Learning Together”
Literacies for All Summer Institute, July 17-19, 2014,
Pasadena, California

career and veteran teachers
~Publications including newsletters, journals,
and books

Become a Member Today
using the membership form on the website!

Visions and Revisions
Check Out Our Website:
http://
tncouncilofteachersofeng
lish.webs.com/

Visions & Revisions is a peer reviewed

Publications Page of the TCTE website for

publication of the Tennessee Council of

the Call for Manuscripts.

Teachers of English. It is distributed
three times per year in May, October, and
February. For information, or to submit

We Hope to See YOU

articles, please contact the editors:

TCTE Professional
Development Institute

Melissa Comer at mcomer@tntech.edu

September 26-27, 2014
Memphis, Tennessee

kpennycuff@tntech.edu or visit the

Visions and Revisions

and Kristen Trent at
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